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Abstract

Introduction and Aim: Children with Attention-Deficit/Hyperactivity Disorder (ADHD)
frequently experience difficulties in socialization, peer relationships, rule compliance, and
responsible behavior due to symptoms of hyperactivity, impulsivity, and inattention. The present
study aimed to identify the social developmental needs of these children and develop a social
education package specifically designed for their parents.

Methodology: This qualitative study was conducted in two phases. In the first phase, relevant
literature on the social development and socialization of children with ADHD was analyzed using
the conventional content analysis approach proposed by Hsieh and Shannon (2005). Thirteen
eligible scientific sources were selected according to predefined inclusion and exclusion criteria
and analyzed through line-by-line coding. In the second phase, an educational package was
developed based on the extracted concepts using the six-step model of Yousefi and Golparvar.
Finally, the content validity of the package was evaluated by seven experts in psychology and
parenting interventions.

Findings: Content analysis yielded four major themes: causes of social difficulties (hyperactivity,
How to Cite: Gharibi Asl, A, inattention, and impulsivity), social consequences of ADHD symptoms, socialization status of
Yousefi, Z., & Khayatan, F. (2026). children with ADHD, and social education strategies. Based on these findings, an eight-session
Developing a Social Education educational package was designed with the primary goals of improving rule-following behavior,
Package for Parents of Hyperactive friendship skills, and responsibility. Expert evaluation demonstrated excellent content validity,
Children. Psychology of Motivation, with an inter-rater agreement coefficient ranging from 0.98 to 0.99, confirming the appropriateness
Behavior, and Health, 4(6), 1-20. of the package objectives, structure, and educational content.

Conclusion: The findings indicate that effective social education for children with ADHD requires
targeted parent-focused interventions that address the unique developmental and social challenges
associated with the disorder. The developed package demonstrated strong content validity and may
serve as a practical and evidence-informed tool for enhancing social competence, responsibility,
rule adherence, and interpersonal functioning among children with ADHD.
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Extended Abstract

Introduction and Aim

Attention-Deficit/Hyperactivity Disorder (ADHD) is
one of the most prevalent neurodevelopmental
disorders of childhood and adolescence, characterized
by persistent patterns of inattention, hyperactivity,
and impulsivity that interfere with daily functioning
and developmental outcomes (Alhussen et al., 2025;
Cheng et al., 2025; Song et al., 2021). Although ADHD
is often discussed in relation to academic difficulties
and behavioral dysregulation, growing evidence
suggests that its most enduring consequences may
emerge in the social domain. Children with ADHD
frequently experience difficulties in social adaptation,
peer acceptance, friendship formation, emotional
regulation, and compliance with social norms, all of
which can negatively affect their quality of life and
long-term psychosocial adjustment (Binti Marsus et al.,
2022; Kouvava et al., 2025, Neprily et al., 2025).

Social development is a fundamental aspect of
childhood that enables individuals to acquire the
competencies necessary for participation in family,
school, and community life. Effective socialization
contributes to emotional well-being, resilience,
interpersonal competence, and responsible citizenship
(Rachman et al., 2023; Tobdén & Luna-Nemecio, 2021;
Wolf et al., 2021). However, children with ADHD
often struggle to achieve age-appropriate social
milestones because deficits in executive functioning,
self-regulation, and emotional control undermine their
ability to navigate social situations successfully
(Howard et al., 2023; Laureys et al., 2022; Salehinejad et
al., 2021). These challenges frequently result in peer
rejection, social isolation, poor self-esteem, and
family conflict.

Research has consistently demonstrated that executive
function deficits play a central role in the social
difficulties experienced by children with ADHD.
Problems in inhibitory control, working memory,
planning, cognitive flexibility, and attention
regulation impair children’s ability to understand
social cues, control impulsive reactions, and maintain
appropriate interpersonal behavior (Feldmann et al,
2021; Gunzenhauser & Niickles, 2021; Ten Braak et al.,
2022). Moreover, social problem-solving deficits have
been identified as important mechanisms underlying
interpersonal  difficulties among children with
behavioral and developmental disorders (Matthys &
Schutter, 2022). These findings suggest that social
development in ADHD cannot be understood solely
through symptom reduction; rather, it requires

comprehensive  interventions  targeting  social

competence and environmental influences.

Parents represent one of the most influential agents in
children's social development. Parenting practices
shape  children’s  understanding  of  rules,
responsibility, empathy, cooperation, and social
participation. Studies have shown that parenting style,
parental stress, family cohesion, and parent-child
interactions  significantly  affect developmental
outcomes in children with ADHD (George et al., 2024;
Pardo-Salamanca et al., 2025; Sulaiman, 2025). Families
of children with ADHD often experience elevated
levels of parenting stress, psychological burden, and
relational difficulties, which may further complicate
the child's social adjustment (Karimi et al., 2024;
Mousavi & Mojtabai, 2024; Vahedparast et al., 2020).

Consequently, parent-focused interventions have
become increasingly important in  ADHD
management. Family training programs have
demonstrated positive effects on children's behavior,
emotional regulation, and social functioning (Rashidi
et al, 2022; Sepehrinasab et al., 2022). In addition,
interventions such as mentalization-based treatment,
mindfulness-based parenting, cognitive rehabilitation,
emotional competence training, executive function
training, active physical games, drama therapy,
cognitive inhibition training, and yoga-based
approaches have all shown beneficial outcomes for
children with ADHD (Jalalzadeh Esfandabadi et al.,
2024; Mohammadpour et al., 2025; Rafikhah et al., 2025;
Rahimi, 2024; Razmi et al., 2021; Saleh-Roshannafas &
Bornazad, 2022; Shafaei et al., 2025; Sharifi et al., 2024).
Nevertheless, most existing interventions focus on
symptom reduction, cognitive functioning, or direct
social skills training for children rather than the
systematic social education of parents.

Recent reviews have emphasized the importance of
combining social skills interventions with parent
training programs to improve children's social
competence (Bussanich et al., 2026; Garcia-Castellar et
al., 2025). Likewise, educational innovations designed
to create inclusive learning environments highlight the
need for coordinated efforts among parents, teachers,
and mental health professionals to support social
development in children with ADHD (Drigas et al.,
2025). Despite these advances, there remains a lack of
structured educational packages specifically designed
to help parents foster socialization, responsibility,
friendship skills, and rule compliance in children with
ADHD. Furthermore, developmental and
environmental factors such as age-related symptom
manifestations, home environmental quality, and




social-emotional developmental trajectories
underscore the necessity of tailored interventions
(Alizadeh et al., 2023; Cristy & Kurniawati, 2023; De Rossi
etal., 2023).

The present study sought to address this gap by
identifying the socialization needs of children with
ADHD and developing a specialized social education
package for their parents through a systematic
gualitative approach.

Methodology

This study employed a qualitative design conducted in
two sequential phases. The first phase involved the
identification of socialization challenges and
developmental needs among children with ADHD
through conventional content analysis. The research
environment consisted of scientific texts, books,
review articles, and empirical studies related to social
development, socialization, and psychosocial
functioning among children with ADHD. Purposeful
sampling was used to select relevant sources
according to predefined inclusion and exclusion
criteria. A total of thirteen key texts were selected
until conceptual saturation was achieved.

Data collection involved line-by-line analysis of the
selected documents. The analytical process followed
the five-step conventional content analysis approach,
including identification of meaningful units, coding,
categorization, thematic extraction, and validation of
emerging concepts. Reliability and credibility were
enhanced through  repeated review, expert
consultation, triangulation among researchers, and
continuous comparison of codes and categories.

In the second phase, an educational package was
developed based on the extracted concepts using a
structured six-step educational package development
model. Following identification of major themes and
subthemes, intervention objectives were determined,
educational strategies were selected, session contents
were organized, and educational materials were
prepared. The package consisted of eight 90-minute
sessions focusing on increasing parental awareness,
improving  children's  rule-following  behavior,
enhancing  friendship  skills, and  promoting
responsibility.

Content validation was conducted through expert
evaluation. Seven specialists in psychology, parenting
interventions, and child development reviewed the
package with respect to objectives, content relevance,
educational procedures, and session structure. The
Content Validity Ratio (CVR) was calculated to
determine the adequacy of the educational package.
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Findings

Content analysis revealed four
encompassing eleven  subthemes,
concepts, and fifty-three primary codes.

major themes
twenty core

The first major theme was causes of social
difficulties, consisting of hyperactivity, inattention,
and impulsivity. These categories included excessive
activity, inability to follow instructions, poor
concentration,  difficulty organizing  behavior,
impulsive decision-making, interruption of others, and
deficits in sustained attention.

The second major theme was social consequences of
ADHD symptoms, including intrapersonal and
school-related  difficulties.  Children  frequently
experienced low self-esteem, anxiety, emotional
distress, academic underachievement, disciplinary
problems, peer conflict, and social rejection.

The third major theme was socialization status,
encompassing deficits in individual adaptation,
interpersonal adaptation, and social communication.
Difficulties included poor self-awareness, weak
emotional regulation, limited understanding of others’
perspectives, inadequate social cue recognition, poor
friendship maintenance, and ineffective social
participation.

The fourth major theme was social education
strategies, involving the creation of validating family
environments and supportive educational contexts.
Important  elements  included  age-appropriate
expectations, parental acceptance, structured routines,
clear behavioral expectations, emotional support,
positive reinforcement, and opportunities for social
engagement.

Based on these findings, an eight-session parent
education package was developed. The package
focused on understanding ADHD symptoms, effective
parenting practices, social education principles, social
developmental needs, promotion of  social
responsibility, enhancement of self-esteem,
development of rule-following behavior, friendship
skills, emotional regulation, and parental guidance
strategies.

Expert evaluation indicated excellent content validity.
The inter-rater agreement coefficient and content
validity indices demonstrated strong consensus among
specialists regarding the appropriateness,
comprehensiveness, and applicability of the package.
The final educational program was therefore judged to
be suitable for use with parents of children diagnosed
with ADHD.
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Discussion and Conclusion

The findings of this study suggest that social
difficulties among children with ADHD extend
beyond core symptoms and involve complex
interactions among cognitive, emotional, behavioral,
familial, and social factors. The identified themes
indicate that socialization challenges are deeply
embedded within everyday experiences of these
children and influence their functioning across home,
school, and peer environments.

The developed educational package addresses these
challenges by focusing on parents as primary agents
of socialization. Rather than concentrating exclusively
on symptom management, the program emphasizes
the cultivation of social responsibility, friendship
skills, emotional understanding, rule adherence, and
constructive  parent-child interactions. Such an
approach  recognizes that sustainable social
development requires environmental support in
addition to individual behavioral change.

The findings further highlight the importance of
creating  structured yet  supportive  family
environments. Children with ADHD appear to benefit
from predictable routines, clear expectations, positive
reinforcement, and emotionally validating
interactions. When parents possess greater knowledge
about ADHD and effective socialization strategies,
they are better equipped to support their children’s
developmental needs and foster adaptive social
behavior.

The emphasis on friendship formation and
maintenance is particularly noteworthy because peer
relationships represent a critical developmental task

during childhood and adolescence. Difficulties in this
domain often contribute to long-term psychosocial
vulnerabilities. By helping parents understand the
social barriers faced by their children and providing
practical strategies to address them, the package may
contribute to improved peer acceptance and social
participation.

Another important contribution of the study lies in its
integration of behavioral, cognitive, and emotional
perspectives within a single intervention framework.
Social competence develops through the interaction of
multiple psychological processes, and interventions
that address only one dimension may fail to produce
lasting improvements. The multidimensional nature of
the present package enhances its potential
applicability across diverse family contexts.

In conclusion, the study successfully identified key
socialization challenges experienced by children with
ADHD and translated these findings into a structured
parent-focused social education package. The package
demonstrated strong content validity and provides a
theoretically ~ grounded, practically  relevant
framework for supporting social development in
children with ADHD. By enhancing parental
awareness and equipping caregivers with evidence-
informed educational strategies, the program has the
potential to promote greater social competence,
responsibility, rule-following  behavior,  and
interpersonal adjustment among children with ADHD.
Future implementation and effectiveness studies may
further establish its value as a comprehensive family-
based intervention for improving social outcomes in
this population.
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